
Publisher’s Note: SIH stays neutral with regard to jurisdictional claims in published maps and institutional affiliations. 

Copyright: © 2026 by the authors. Submitted for open access publication under the terms and conditions 

of the Creative Commons Attribution (CC BY) license (http://creativecommons.org/licenses/by/4.0/). 

Studies in Interdisciplinary Horizons 
https://sih-journal.com | eISSN: 3082-5792 
Volume 2 Issue No. 4| October -December Issue 2026 

Received: September 3, 2026    |     Accepted: November 8, 2026    |     Published: November 15, 2026 
 

Article 
Racing Against Time: Lived Experiences of Graduate Students in Managing 

Academic Demands at Northeastern College 
 

Judy Anne P. Immangdul 
Northeastern College, Santiago City, Philipppines 

active email: judyannepalbusa1997@gmail.com 

Abstract 
 
Graduate education provides opportunities for advanced professional development, 
intellectual growth, and career progression; however, pursuing an advanced degree frequently 
requires students to negotiate academic responsibilities alongside employment, family 
obligations, and personal commitments. This study explores the lived experiences of graduate 
students at Northeastern College in managing the temporal and academic demands associated 
with graduate education. Anchored in a qualitative phenomenological approach, the inquiry 
focuses on how graduate students experience competing responsibilities, establish priorities, 
respond to overlapping deadlines, develop time-management strategies, seek support, and 
sustain their academic engagement. Participants will be purposively selected from graduate 
students who have direct experience balancing substantial academic requirements with 
professional and personal responsibilities. Data will be generated primarily through semi-
structured, in-depth interviews and analyzed thematically to identify recurring patterns and 
meanings embedded in participants’ narratives. The inquiry is informed by the perspective that 
time management is closely associated with self-regulated learning and involves not merely 
scheduling activities but regulating effort, establishing priorities, monitoring progress, 
adjusting strategies, and protecting limited resources. Particular attention will therefore be 
given to experiences involving academic workload, role conflict, procrastination, 
prioritization, adaptive scheduling, sacrifice, support systems, and persistence. 
Trustworthiness will be strengthened through member checking, reflexive documentation, 
systematic coding, an audit trail, and attention to both convergent and divergent experiences. 
The study is expected to provide context-sensitive insights that may inform graduate-school 
advising, academic workload planning, student-support mechanisms, and institutional 
practices intended to promote sustainable graduate education. 
 
Keywords: academic demands, graduate education, graduate students, lived experiences, 
phenomenology, self-regulated learning, time management, work–study–life balance 
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1. Introduction 

Graduate education occupies an important place in the continuing professional and intellectual 
development of adult learners. Students pursue advanced degrees for various reasons, including 
professional advancement, disciplinary specialization, research competence, leadership 
development, and personal fulfillment. Unlike many undergraduate students, however, graduate 
learners frequently enter higher education while already carrying substantial professional, family, 
and social responsibilities. Consequently, graduate education is often pursued not as an isolated 
academic undertaking but as one responsibility situated within a complex network of adult roles. 

This condition transforms time into a particularly important resource. Graduate students are 
expected to complete extensive readings, written requirements, presentations, research activities, 
examinations, collaborative tasks, and, eventually, theses or other culminating requirements. 
These responsibilities may coincide with professional deadlines, workplace assignments, family 
obligations, financial concerns, community involvement, and personal needs. Graduate students 
therefore confront not merely the problem of having multiple tasks but the more complicated 
challenge of deciding how limited time and effort should be distributed among responsibilities 
that may all appear important. 

Research has established the relevance of time management to graduate education. Studies 
examining graduate-student academic success have identified time management as an important 
predictor of perceived academic success, suggesting that students’ ability to regulate and organize 
their academic activities contributes meaningfully to their educational experiences. Time 
management, however, should not be understood solely as maintaining a calendar or creating a 
list of tasks. It involves goal setting, prioritization, effort regulation, monitoring progress, 
controlling distractions, and making adjustments when initial plans become impractical. 

This understanding is consistent with research on self-regulated learning. Self-regulated learners 
actively organize cognitive, motivational, behavioral, and environmental resources in pursuit of 
academic goals. Within higher education, the ability to manage time and effort becomes especially 
important because learners are increasingly expected to organize their own learning. Evidence 
from meta-analytic research indicates that interventions designed to strengthen self-regulated 
learning can improve academic performance, learning strategies, resource management, and 
motivation among university students. Thus, time management may be viewed as part of a broader 
capacity for academic self-regulation rather than as an isolated organizational skill. 

For graduate students, the challenge becomes more complex because academic self-regulation 
occurs within lives that cannot always be organized according to academic priorities. A student 
may develop a detailed weekly schedule but suddenly receive an urgent professional assignment. 
A planned weekend for academic writing may be disrupted by family responsibilities. Research 
activities may compete with workplace demands, while major course requirements may converge 
during the same period. Under such circumstances, effective time management involves 
adaptability as much as planning. 

Recent evidence involving graduate students reinforces this complexity. Research examining 
time-management assistance among graduate students completing long-term academic work 



Immangdol: Racing Against Time: Lived Experiences of Graduate Students in Managing Academic Demands at Northeastern College 

Studies in Interdisciplinary Horizons  
        101 

 

demonstrates a close relationship among time management, procrastination, and academic task 
completion. The findings also suggest that providing time-management assistance does not 
automatically guarantee timely submission. Such evidence is important because it challenges 
simplistic assumptions that students experiencing difficulty merely need better schedules. Time-
management behavior operates within broader motivational, behavioral, academic, and 
contextual conditions. 

The experience may be particularly demanding for graduate students who are simultaneously 
employed. Recent Philippine research involving working graduate students identified difficulties 
in balancing academic, professional, and personal responsibilities, with time management, 
financial pressure, and emotional exhaustion emerging as significant concerns. Students relied 
not only on personal organizational strategies but also on external support systems to continue 
their studies. These findings indicate that persistence in graduate education may depend on both 
individual resourcefulness and the environments in which students work, study, and live. 

The metaphor “racing against time” therefore captures more than deadline pressure. It 
represents an ongoing negotiation among responsibilities, priorities, expectations, and finite 
personal resources. Graduate students may constantly move between professional and academic 
roles, complete assignments during hours ordinarily allocated to rest, postpone personal activities 
to meet deadlines, or strategically reduce attention to one responsibility so another can be 
addressed. Time is consequently experienced not simply as clock hours but as a resource 
continually contested by different dimensions of adult life. 

Despite the importance of this issue, time management is often examined quantitatively through 
scales measuring planning, organization, procrastination, or academic performance. Such 
approaches provide valuable information about relationships among variables but cannot fully 
reveal what graduate students actually experience when responsibilities collide. Statistical 
associations cannot explain how students decide which obligation should receive priority, what 
they sacrifice when academic demands intensify, how they emotionally experience missed 
deadlines, or why particular strategies succeed in one situation but fail in another. 

A phenomenological approach provides an opportunity to examine these dimensions through the 
voices of graduate students themselves. Rather than asking only whether students manage their 
time effectively, phenomenology makes it possible to investigate what managing time while 
pursuing graduate education actually means to those experiencing it. 

Accordingly, this study explores the lived experiences of graduate students at Northeastern 
College in managing academic demands. It focuses on the challenges students encounter, the 
strategies they develop, the adjustments and sacrifices they make, the forms of support they 
access, and the meanings they construct from continually negotiating academic responsibilities 
with other dimensions of their lives. 

2. Review of Related Literature 

2.1 Graduate Education and the Complexity of Multiple Roles 

Graduate students represent a distinctive population within higher education because many 
pursue advanced degrees after establishing professional and family roles. Graduate learning 
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therefore takes place within an adult-life context characterized by multiple responsibilities. 
Students may simultaneously function as professionals, parents, spouses, administrators, 
teachers, caregivers, community members, and graduate learners. 

The coexistence of these roles can create competing expectations. Professional responsibilities 
may require immediate attention because they involve organizational accountability, while family 
obligations may be non-negotiable because they involve caregiving or household responsibilities. 
Academic requirements, meanwhile, are governed by institutional deadlines and standards. When 
these responsibilities occur simultaneously, students must determine which role should 
temporarily receive greater attention. 

Philippine research among working graduate students illustrates this difficulty. Agbayani and 
Paglinawan (2025) found that graduate students pursuing studies while working experienced 
significant challenges in balancing academic, professional, and personal responsibilities. Time-
management difficulties were accompanied by financial pressures and emotional exhaustion, 
suggesting that work–study–life negotiation involves interconnected temporal, economic, and 
psychological demands. 

The issue is therefore more complex than the amount of time available. Graduate students must 
continually negotiate role priorities, and successful navigation of one responsibility may 
sometimes require temporary compromise in another. 

2.2 Time Management as a Graduate-School Competency 

Time management generally refers to the purposeful organization and allocation of time in 
relation to priorities and goals. Within graduate education, it may involve scheduling, 
prioritizing, setting intermediate deadlines, breaking complex requirements into manageable 
tasks, monitoring progress, and protecting periods for concentrated academic work. 

Research on graduate-student academic success supports the importance of this competency. 
Empirical evidence suggests that time management contributes to students’ perceptions of 
academic success alongside motivational factors. This relationship indicates that academic 
competence alone may be insufficient when students cannot consistently allocate the time 
required to complete demanding academic tasks. 

Time management becomes particularly important for long-term requirements. A thesis, research 
paper, or major graduate project cannot normally be completed effectively through a single short 
period of effort. Such tasks require sustained planning and incremental progress. Shaked and 
Altarac’s research on graduate students completing thesis-related work highlights the 
relationship between time-management practices and academic procrastination. Their findings 
further suggest that effective time-management behavior cannot be produced automatically 
through simple external assistance, emphasizing the importance of students’ own regulatory 
processes. 

Thus, effective time management should be conceptualized not as filling every available hour with 
work, but as intentionally matching limited resources with meaningful priorities. 

2.3 Self-Regulated Learning and Management of Academic Resources 
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The concept of self-regulated learning provides an important theoretical foundation for 
understanding time management. Self-regulation describes the processes through which learners 
establish goals, select strategies, monitor performance, regulate effort, and modify their behaviors 
according to progress and changing circumstances. 

Graduate education requires considerable self-regulation because academic responsibilities are 
often complex and relatively autonomous. Professors may provide a final deadline, but students 
determine when to begin, how much time to allocate, which resources to consult, when to seek 
assistance, and how to monitor their progress. 

A meta-analysis of self-regulated learning interventions among university students demonstrated 
positive effects on academic performance, cognitive and metacognitive strategies, resource-
management strategies, and motivation. Such findings reinforce the importance of teaching 
students not merely disciplinary content but also the strategies necessary for organizing and 
sustaining their own learning. 

More recent meta-analytic evidence involving online and blended environments similarly 
identifies time management, organization, metacognitive strategies, and effort regulation among 
the self-regulatory strategies associated with academic performance. This is particularly relevant 
to contemporary graduate education, where learning may extend beyond scheduled classroom 
meetings into independent, online, or blended academic activities. 

2.4 Academic Workload, Deadlines, and Perceived Time Scarcity 

Graduate-level academic demands typically require greater analytical depth, independent 
reading, research engagement, and scholarly writing than routine academic exercises. These 
requirements may consume substantial cognitive and temporal resources, particularly when 
several courses establish major requirements within similar periods. 

Perceived time scarcity occurs when students believe that the time available is insufficient relative 
to the quantity, complexity, or urgency of their responsibilities. This perception may lead 
students to compress academic activities into evenings, weekends, or periods normally allocated 
to rest. 

Under severe time pressure, students may alter their learning practices. Comprehensive reading 
may become selective reading; extensive revision may become rapid proofreading; sustained 
research may be fragmented into short periods; and tasks may be prioritized according to 
deadlines rather than intellectual importance. 

These practices illustrate a significant distinction between task completion and meaningful 
learning. A student may successfully submit an academic requirement while simultaneously 
perceiving that insufficient time prevented deeper engagement with the material. 

Consequently, investigations of graduate time management should consider not only whether 
deadlines are met but also how temporal pressure influences the quality and sustainability of 
academic engagement. 

2.5 Procrastination and the Management of Long-Term Academic Tasks 



Immangdol: Racing Against Time: Lived Experiences of Graduate Students in Managing Academic Demands at Northeastern College 

Studies in Interdisciplinary Horizons  
        104 

 

Procrastination represents another important dimension of graduate academic work. Long-term 
requirements can create particular difficulties because distant deadlines may reduce the perceived 
urgency to begin. Students may postpone tasks until external pressure increases, after which 
academic work becomes concentrated into shorter periods. 

Research examining graduate students completing major academic papers demonstrates that 
time-management ability and procrastination are meaningfully connected. Students with 
stronger time-management practices tend to demonstrate lower procrastination, although the 
relationship between time-management support and actual submission behavior may be more 
complicated. 

This distinction is important because procrastination should not automatically be interpreted as 
laziness or lack of academic commitment. Students may postpone academic tasks because 
competing responsibilities demand immediate attention, because a complex task creates 
uncertainty, or because they underestimate the time necessary for completion. 

A phenomenological inquiry can therefore distinguish between voluntary delay, strategic 
postponement, competing-role displacement, and difficulty initiating complex academic work. 

2.6 Work–Study–Life Balance Among Graduate Students 

The pursuit of graduate education while employed requires continuous boundary negotiation. 
Work responsibilities are often governed by organizational demands, while academic 
requirements operate according to institutional expectations. Family and personal obligations 
introduce additional responsibilities that may be less predictable. 

Agbayani and Paglinawan (2025) reported that Filipino working graduate students experienced 
substantial challenges in balancing school, work, and personal life. Participants relied on 
organizational strategies and external support to navigate these demands. Their findings reinforce 
the argument that successful graduate education is influenced by both personal agency and social 
support. 

Balance, however, does not necessarily mean equal time allocation across all domains. Graduate 
students may experience balance as the ability to adjust priorities according to changing 
circumstances while maintaining long-term commitments. During examinations or research 
deadlines, academic responsibilities may temporarily receive more attention. During critical 
professional or family events, academic work may need to be temporarily reduced. 

Thus, balance may be more accurately conceptualized as dynamic negotiation rather than static 
equality. 

2.7 Social and Institutional Support 

Although time management is often framed as an individual responsibility, students operate 
within social and institutional systems that influence how effectively time can be managed. 

Family members may reduce household responsibilities during examination periods. Colleagues 
or supervisors may permit schedule flexibility. Classmates may provide reminders, 
encouragement, collaborative assistance, and emotional support. Faculty members may facilitate 
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time management by providing clear instructions, predictable schedules, reasonable timelines, 
and coordinated academic requirements. 

2.8 Synthesis and Research Gap 

Existing literature establishes important relationships among time management, academic 
performance, self-regulated learning, procrastination, and work–study–life balance. Research also 
demonstrates that graduate students experience substantial difficulty negotiating multiple 
responsibilities and that personal organization and external support can facilitate persistence. 

Nevertheless, much of the existing scholarship emphasizes measurable relationships among 
variables. Less attention is given to the subjective experience of time itself: how graduate students 
interpret competing deadlines, how they decide which obligation to prioritize, how they 
experience sacrifices associated with graduate education, and how repeated encounters with time 
pressure transform their academic behaviors. 

The present study addresses this gap by examining time management not simply as a measurable 
skill but as a lived graduate-school experience within Northeastern College. 

3. Theoretical and Conceptual Framework 

The study is anchored primarily in Self-Regulated Learning Theory, complemented by the 
perspective of role conflict and role negotiation. Self-regulated learning explains how students 
actively organize their behaviors, motivation, cognition, and learning resources toward academic 
goals. Research supports the relevance of self-regulatory strategies to university academic 
performance, particularly strategies involving time, effort, organization, and monitoring. 

Role conflict provides an additional lens because graduate students may occupy several roles 
whose expectations compete for the same finite resources. Being a graduate student requires time 
for reading, writing, research, and class participation, while professional and family roles impose 
separate responsibilities. 

The framework deliberately avoids assuming that difficulty managing academic demands reflects 
poor individual discipline. Instead, students’ experiences are interpreted through the interaction 
of individual agency, academic expectations, professional obligations, family circumstances, and 
institutional support. 

4. Purpose of the Study 

This study seeks to explore and interpret the lived experiences of graduate students at 
Northeastern College as they manage academic requirements within the competing demands of 
professional, family, and personal life. Specifically, the inquiry aims to understand how students 
experience time pressure, how they establish priorities when responsibilities overlap, what 
challenges and sacrifices accompany their graduate studies, what strategies they develop to 
maintain academic progress, how procrastination and unexpected demands influence their plans, 
what interpersonal and institutional support enables them to persist, and what meanings they 
ultimately construct from the experience of managing graduate education alongside other adult 
responsibilities. 

5. Methodology 
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The investigation will employ a qualitative phenomenological design because its primary concern 
is to understand how graduate students experience and interpret the phenomenon of managing 
academic demands under conditions of limited time and competing responsibilities. 
Phenomenology is particularly appropriate because the study does not seek primarily to quantify 
time-management ability or establish causal relationships between time management and 
academic achievement; rather, it seeks to illuminate how graduate students experience deadlines, 
role conflict, academic overload, prioritization, sacrifice, adaptation, and persistence. Participants 
will be purposively selected from currently enrolled graduate students at Northeastern College 
who have direct experience managing significant academic requirements alongside professional, 
family, or personal obligations. Data will be generated principally through semi-structured, in-
depth interviews designed to elicit detailed descriptions of specific situations in which 
responsibilities competed for participants’ time. Interviews will explore experiences of 
overlapping deadlines, disrupted schedules, procrastination, academic pressure, decision-making, 
coping, sacrifice, social support, and strategies for regaining control over academic 
responsibilities. With informed consent, interviews will be audio-recorded and transcribed 
verbatim. The resulting narratives will undergo thematic analysis through repeated 
familiarization with the transcripts, systematic coding of meaningful statements, clustering of 
related codes, development of candidate themes, critical review and refinement of themes, and 
interpretive synthesis of participants’ experiences. Concepts identified in previous literature—
including time scarcity, self-regulation, prioritization, procrastination, role conflict, social 
support, and persistence will function only as sensitizing concepts and will not be imposed as 
predetermined findings. Trustworthiness will be established through member checking, 
systematic documentation of analytical decisions, maintenance of an audit trail, reflexive 
journaling, and attention to contradictory or divergent accounts. Ethical safeguards will include 
institutional permission, informed consent, voluntary participation, confidentiality, use of 
pseudonyms or participant codes, secure management of research records, and participants’ right 
to decline questions or withdraw without academic or professional consequences. Particular 
attention will be given to possible power relationships between the researcher and participants 
so that participation remains genuinely voluntary. 

6. Results and Discussion 

The analysis may be organized into five major themes reflecting how graduate students experience 
and respond to the competing demands of graduate education, work, family responsibilities, and 
personal life. These themes highlight not only the pressures associated with limited time but also 
the adaptive strategies, sacrifices, support systems, and persistence that characterize the 
graduate-school experience. 

Theme 1. Competing Clocks: Managing Multiple Roles at the Same Time 

The first theme captures the difficulty graduate students experience when academic, professional, 
family, and personal responsibilities demand attention simultaneously. Participants may describe 
time as constantly divided among responsibilities that are all perceived as important. For many 
students, the challenge is not simply having many tasks but deciding which responsibility must 
be prioritized at a particular moment. 

Participant Responses 
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Participant 7: “There are times when I have a deadline at work and at the same time I have a paper 
to submit. I cannot ignore either one, so I have to decide which one needs immediate attention.” 

Participant 2: “Sometimes I am already thinking about my graduate-school requirements while I 
am still at work. When I get home, I also have responsibilities with my family.” 

Participant 4: “The hardest part is when everything becomes urgent. My work has deadlines, my 
professors have deadlines, and my family also needs my time.” 

Participant 1: “I feel like I am playing different roles every day. In the morning I am an employee, 
in the evening I am a student, and when I get home I still have to be present for my family.” 

These responses suggest that graduate students experience time management as a process of role 
negotiation rather than simple scheduling. Their difficulty does not necessarily originate from an 
inability to organize tasks; instead, several legitimate responsibilities compete for the same 
limited amount of time. The participants appear to operate within overlapping rather than clearly 
separated life domains. Academic requirements may extend into professional time, while 
professional and family responsibilities may intrude into periods originally intended for study. 

The theme also demonstrates the presence of role conflict. Being a graduate student requires 
sustained reading, writing, and preparation, yet these expectations coexist with responsibilities 
associated with employment and family life. Consequently, students continually make decisions 
regarding which role should temporarily receive greater attention. The experience of “everything 
becoming urgent” illustrates perceived time scarcity, in which the problem lies not in the absence 
of time itself but in the number and importance of responsibilities competing for it. 

Theme 2. Borrowing Time: Sacrificing Rest and Personal Space for Academic 
Responsibilities 

The second theme reflects how graduate students create time for academic work by extending 
their activities into evenings, weekends, early mornings, and periods normally reserved for rest, 
recreation, and personal relationships. When available time is insufficient, students may not 
actually “find” additional time; instead, they borrow it from other areas of their lives. 

Participant Responses 

Participant 3: “Most of my school requirements are done at night because that is the only time 
when work and household responsibilities are already finished.” 

Participant 6: “There are nights when I sleep very late because I need to finish my reading or 
assignment before the next class.” 

Participant 9: “Weekends used to be my time for rest, but now most weekends are used for 
research, reports, and other graduate-school requirements.” 

Participant 1: “Sometimes I have to decline invitations or family activities because I know I still 
have something to submit.” 

These narratives may indicate that academic persistence frequently involves temporal sacrifice. 
Students maintain their graduate studies by reallocating time from sleep, leisure, social 
participation, and family activities toward academic tasks. The experience illustrates an 
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important distinction between effective time management and the simple extension of working 
hours. 

While such sacrifices may allow students to meet immediate deadlines, they can also create 
fatigue and reduce opportunities for recovery. Consequently, time management among graduate 
students should not be evaluated only according to productivity or timely submission. A student 
may appear highly productive while sustaining academic progress through chronic reduction of 
rest and personal time. 

The theme therefore raises the issue of sustainability. Short-term sacrifice may be necessary 
during demanding academic periods, but continuous reliance on sleep reduction or withdrawal 
from personal activities may eventually affect well-being, motivation, and academic engagement. 

Theme 3. When the Schedule Breaks: Learning to Adapt Rather Than Follow a Perfect Plan 

A third theme may emerge from participants’ experiences of creating schedules that are later 
disrupted by unexpected professional duties, family emergencies, institutional activities, or 
sudden academic requirements. Participants may gradually discover that effective time 
management involves flexibility and adaptation rather than rigid adherence to an ideal timetable. 

Participant Responses 

Participant 9: “I always make a schedule, but sometimes something unexpected happens at work, 
so I have to move everything again.” 

Participant 10: “Before, I became frustrated whenever I could not follow my plan. Now I just 
adjust and ask myself what I can still finish within the time left.” 

Participant 1:“My schedule is not fixed anymore. I have priorities for the week, but I adjust them 
depending on what happens.” 

Participant 12: “I learned not to wait for a perfect free day because sometimes that day never 
comes. If I have thirty minutes, I try to accomplish something.” 

The experiences represented in this theme suggest a transition from rigid planning to adaptive 
time management. Participants may initially equate effective time management with strict 
compliance with schedules. However, repeated exposure to unpredictable professional and 
personal demands may teach them that flexibility is equally important. 

Participant 12’s strategy of using even small periods of available time illustrates adaptive resource 
management. Rather than waiting for uninterrupted hours, the learner begins to recognize that 
academic tasks can sometimes be divided into manageable components. 

Theme 4. One Requirement at a Time: Prioritization, Self-Regulation, and Persistence 

The fourth theme concerns strategies graduate students develop to regain control when academic 
demands accumulate. These may include identifying urgent requirements, breaking large tasks 
into smaller components, preparing checklists, setting personal deadlines, avoiding distractions, 
and beginning tasks earlier when possible. 

Participant Responses 
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Participant 3: “When I see all my requirements together, I become overwhelmed. So I list them 
and finish them one at a time.” 

Participant 2: “Sometimes I turn off my notifications because if I keep checking my phone, I lose 
the time that I should be using for my paper.” 

Participant 6: “I tell myself that even if I cannot finish everything today, I should at least make 
progress.” 

These responses demonstrate elements of self-regulated learning, particularly goal setting, 
prioritization, effort regulation, monitoring, and distraction control. Participants appear to 
develop ways of transforming overwhelming academic demands into smaller and more 
manageable activities. 

The expression “one requirement at a time” may represent more than an organizational strategy. It 
reflects a psychological mechanism for reducing perceived overload. When students view 
multiple requirements simultaneously, the total workload may appear unmanageable. Breaking 
tasks into smaller components allows them to experience incremental progress and maintain 
motivation. 

Participant 17’s emphasis on progress rather than immediate completion also suggests persistence. 
Academic self-regulation may therefore involve learning to tolerate unfinished work while 
maintaining consistent movement toward long-term goals. 

This theme reveals that graduate students gradually become more strategic in how they allocate 
attention and effort. Time management becomes closely connected to academic agency, in which 
students actively regulate how they respond to demands rather than simply react to deadlines. 

Theme 5. No Graduate Student Succeeds Alone: The Importance of Social and Institutional 
Support 

The fifth theme emphasizes the role of family members, classmates, colleagues, supervisors, 
faculty members, and the institution in helping graduate students maintain their academic 
commitments. Participants may describe support as providing emotional encouragement, 
schedule flexibility, shared responsibilities, academic guidance, or simply understanding during 
periods of heavy workload. 

Participant Responses 

Participant 9: “My family understands when I have deadlines. Sometimes they take over some 
responsibilities so that I can finish my schoolwork.” 

Participant 8: “My classmates are a big help because we remind each other about requirements 
and encourage one another when someone is already tired.” 

Participant 10: “It helps when professors give the requirements early because I can plan around 
my work schedule.” 

Participant 7: “There are times when my supervisor allows me to adjust my schedule, especially 
when I have an important graduate-school requirement.” 
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Participant 11: “Sometimes what keeps me going is knowing that other students are also 
experiencing the same difficulty.” 

These narratives suggest that time management is not exclusively an individual responsibility. 
Students’ capacity to manage academic demands can be expanded or constrained by the people 
and systems around them. 

Family support may reduce competing responsibilities, while supportive colleagues and 
supervisors may create greater flexibility. Classmates can provide informational and emotional 
resources, reducing feelings of isolation and helping students maintain accountability. Faculty 
practices likewise influence time management; advance notice, clear expectations, and 
coordinated requirements can make planning more realistic. 

This theme challenges the assumption that students who struggle with deadlines simply need 
greater personal discipline. Academic persistence can be understood as an interaction between 
individual self-regulation and external support systems. 

7. Significance and Implications 

Understanding graduate-student time management as a lived experience may have important 
implications for students, faculty members, administrators, and graduate-school policy. At the 
student level, findings may identify realistic strategies for prioritization, effort regulation, 
academic planning, and coping with competing responsibilities. At the faculty level, the findings 
may demonstrate how clarity of requirements, advance scheduling, appropriate sequencing of 
major outputs, and timely feedback influence students’ capacity to engage meaningfully with 
graduate coursework. At the institutional level, the study may support orientation programs, 
academic advising, research milestone systems, peer-support mechanisms, and flexible student 
services responsive to the realities of working adult learners. 

Most importantly, the study challenges an exclusively individualistic interpretation of time 
management. Research indicates that self-regulation matters for academic performance, but the 
experiences of working graduate students also demonstrate that academic engagement is shaped 
by professional, personal, and social conditions. Effective graduate education therefore requires 
both student responsibility and institutional responsiveness. 

8. Conclusion 

The experience of managing academic demands in graduate education extends far beyond creating 
schedules or meeting deadlines. Graduate students continuously negotiate among academic 
aspirations, professional expectations, family responsibilities, personal needs, and the finite 
amount of time available to satisfy them. Research consistently identifies time management and 
self-regulation as important dimensions of academic success, while studies of working graduate 
students demonstrate that competing responsibilities, emotional exhaustion, and external 
support significantly shape students’ educational experiences. 

For this reason, Racing Against Time conceptualizes time management as a lived process of 
prioritizing, adjusting, sacrificing, regulating effort, seeking support, and persisting. Through a 
phenomenological exploration of graduate students at Northeastern College, the study seeks to 
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illuminate not simply how students organize their schedules but how they construct sustainable 
academic lives within competing responsibilities. 

The deeper issue is therefore not merely whether graduate students have enough time, but how 
they make consequential decisions about what deserves their time, what must temporarily wait, 
what they are willing to sacrifice, and how they continue pursuing an advanced degree when the 
demands of graduate education intersect with the realities of adult life. 
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